a4 >‘4\

BERMED



13 Disabilities Under

IDEA: Strategies and
Tips for Educators

e L8 L [T T ——— 3
B s (o e T L L 1 T —— 4
Chapier 2: Dear-Blinoness svenssswnnnnsnmmsssmassissrms e 7
e 3 D IS v s R R A R R e R AR s s 10
Chapter 4: Developmental Delay ... 13
Chapter 5: Emotional DisSturbancCe ........cvevviiiiiiiiiiiiicc e 16
Chapter 6: Hearing ImMpairmMent ... s e sa s eneeas 19
Chapter/:intallactual DEaBilly . ccsmwommsimmmsammmemmnas s 22
Chapter 8: Multiple Disabilities i..wsswsisisssamssosssnsossssssnvsassissssnvais sossunaseasinssanin 25
Chapter 9: Orthopedic IMPEIIYENT i aossiiinsmsiivisssssis i iimssmissnsiasin 28
Chapter 10: Other Health Impairment (OHI).....ccuiieiiiiiiiiiiccrecrn e 31
Chapter 11: Specific Learning Disability (SLD) ..ccvvvueereiiiiiiiieiieiiiieeeeiieeeeieieeee e 34
Chapter 12: Speech or Language Impairment.......ccoovvvieiiiniiineienceeeeeeieeeaanen 37
Chapter 13: Visual Impairment, Including Blindness........cccoevvviiiiiiiiicvinieinncnennns 40
00 1ol 11 1] [0 o SO PP PPN 43

P a g € 2 | 43



Introduction

The Individuals with Disabilities Education Act (IDEA) 1s a cornerstone of special
education in the United States, ensuring that all students with disabilities have
access to a free and appropriate public education (FAPE) in the least restrictive
environment (LRE). Under IDEA, students with disabilities are categorized into
13 distinct classifications, each with 1ts own unique characteristics and
educational needs.

For educators, understanding these 13 disability categories 1s crucial to providing
effective, individualized support that fosters academic growth, social
development, and emotional well-being. Each student brings a unique set of
strengths and challenges to the classroom, and as teachers, 1t’s our role to adapt
strategies that meet their needs while creating an inclusive learning environment.

In this guide, we will explore:

« The 13 disability categories defined under IDEA, including their key
characteristics.

« Practical strategies and accommodations to support students in each
category.

« Tips for fostering collaboration with families and other professionals to
ensure student success.

This guide 1s designed to empower educators with the knowledge and tools they
need to confidently support diverse learners. Whether you’re new to special
education or looking to refine your teaching strategies, this guide will serve as a
practical resource to help you make a meaningtul difference in your students'
l1ves.

Why This Guide Matters

Every student deserves to feel valued, supported, and capable of success. By
understanding the disabilities outlined under IDEA, educators can take
meaningful steps toward creating inclusive classrooms that celebrate diversity and
equip students with the skills they need to thrive.

Let’s begin this journey by diving into each category, starting with a closer look
at the characteristics, challenges, and strategies that can transform your teaching
practice.
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Chapter 1: Autism

Definition

Autism Spectrum Disorder (ASD) 1s a developmental disability that affects
communication, social interaction, behavior, and sensory processing. As a
spectrum, autism presents differently in each individual, with varying strengths
and challenges. It typically appears before the age of three and can impact a
student’s ability to participate fully 1n academic and social settings.

Key Characteristics

e Difficulty understanding and using verbal/nonverbal communication.

e Challenges in forming and maintaining social relationships.

e Intense focus on specific interests or topics.

e Preference for routines and difficulty handling changes.

e Sensory sensitivities (e.g., sound, light, textures, or movement).

e Strengths in areas like memory, detail orientation, or specific academic subjects.
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Table: Strategies and Accommodations for Students with Autism

Challenge Behavior or Need Strategy Why It Works Additional Notes
May not follow
s V. Break instructions Simplifies tasks into Use visuals such as
Difficulty multi-step into smaller st ble st hotos or di
- s into smaller steps, manageable steps, otos or diagrams
understanding | directions or need . o . g P! i
GiarBal use visual aids or reduces overwhelm, to illustrate
: - frequent task cards and provides clarit instructions
SHEEROnS clarification. ‘ ¥ 4 ’

Overwhelmed by

Create a "sensory-
friendly" space with

Reduces

Use calming tools
like weighted

Struggles with : ; . , overstimulation, blankets or stress
loud noises, bright | noise-canceling ,
sensory _ helps the student balls if
. lights, or crowded | headphones, soft
sensitivities 5 s : self-regulate, and recommended by
spaces. lighting, or fidget _
fosters focus. occupational
tools. .
therapists.
Use visual _
Becomes upset or Allow extra time for
. schedules, Prepares the student "
i _ resistant when _ transitions and
Difficulty with L countdown timers, for changes, reduces ‘ .
. transitioning . . provide positive
transitions and give advance anxiety, and creates

between activities
or settings.

warnings about
transitions.

predictability.

reinforcement when
handled successfully.

Limited social
Interaction

May struggle with
group activities,
Initiating
interactions, or
understanding

Use peer buddy
programs,
structured group
tasks, and teach
social skills explicitly

Builds confidence in
social settings and
develops
interpersonal skills.

Social stories can
help explain specific
situations, such as
"how to take turns in
a game."

social cues. with role-playing.
Incorporate the Encourages

May struggle to . R _

Intense focus ; student's interests participation, Balance interest-
n ocus on _ ) . N .
on specific akai Kadiaif Into lessons to spark | increases motivation, | based activities with
_ unrelated tasks i

topics or _ engagement (e.g., and shows gradual exposure to
. deeply engaged in . _ L .
Interests . , use dinosaurs in appreciation for the new topics.

a specific topic. ,

math problems). student’s strengths.

May become Teach alternative

Difficulty frustrated, act communication Provides the student _
_ : _ Collaborate with
expressing out, or withdraw methods (e.g., with tools to express _
. : : _ speech therapists for
emotions or when unable to visual cards, sign themselves, reducing ,
. . tailored approaches.

needs communicate language, or frustration.

feelings.

assistive tech).

Preference for
routines

Becomes anxious
when routines are
disrupted or
uncertain.

Provide a consistent
daily schedule and
prepare the student
In advance for any
changes.

Creates stability,
minimizes anxiety,
and fosters
Independence.

Use visual schedules
and write down key
routines for easy
reference.
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Practical Tips for Educators

1. Incorporate visuals into learning: Many students with autism are visual learners. Use
charts, images, and graphic organizers to enhance comprehension.

2. Use clear, literal language: Avoid idioms or abstract phrases, which may confuse the
student. Be direct and specific.

3. Foster sensory regulation: Provide sensory breaks (e.g., movement activities or quiet
time) to help students manage overstimulation.

4. Promote inclusion: Pair students with autism with understanding peers for group
work. Encourage peer support and foster empathy within the classroom.

5. Focus on strengths: Leverage the student’s unique skills and interests as an entry
point for learning.

Example Scenario

Meet Liam: Liam 1s a 7-year-old with autism who becomes upset during loud
assemblies. He often covers his ears, starts rocking back and forth, and refuses
to participate.

What Worked: Liam’s teacher provided noise-canceling headphones and
allowed him to sit near the exit during assemblies. She also prepared him in
advance by explaining what to expect and letting him visit the assembly space
beforehand. Over time, Liam became more comfortable attending assemblies.

Additional Resources

e Websites:
o Autism Speaks: www.autismspeaks.org
o National Autism Association: www.nationalautism.org
e Books:
o The Reason | Jump by Naoki Higashida
o The Way | See It by Temple Grandin
e Tools:
o Free printable visual schedules (available on Teachers Pay Teachers).
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Chapter 2: Deaf-Blindness

Definition

Deaf-Blindness refers to a combination of significant hearing and vision
impairments that severely affect communication, developmental milestones, and
educational performance. This dual sensory loss creates unique challenges, as
traditional methods designed for students with hearing or vision impairments
alone may not fully meet their needs.

Key Characteristics

e Limited ability to access auditory and visual information.

e Challenges in communication development (e.g., delayed speech, difficulty with sign
language).

e Difficulty with mobility and spatial awareness.

e Need for consistent tactile and multisensory communication strategies.

e Strong reliance on touch, smell, and other senses for learning.
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Table: Strategies and Accommodations for Students with Deaf-Blindness

Challenge Behavior or Need Strategy Why It Works Additional Notes
; Pair tactile
Use tactile _ _
g Provides a concrete | methods with
- g May not respond to communication !
Limited access : : way for students to | consistent
dit verbal instructions or methods (e.g., hand- :
oo auditory cues over-hand guidance understand routines for
Information i ' : 5 " | instructions. better
tactile symbols). :
understanding.
Use assistive
_ Collaborate with
Struggles to technology like Empowers the speechand
Difficulty with understand or express | Braille displays or student to express

communication

needs and emotions
effectively.

tactile
communication
boards.

themselves and
reduces frustration.

communication
specialists to
customize tools.

Challenges with

Difficulty moving
safely and confidently

Teach orientation
and mobility skills

Builds
independence and

Provide mobility
aids, such as

mobility and _ N _ reduces reliance on _
.. in unfamiliar with the help of a white canes or
navigation _ _ o others for ]
environments. trained specialist. . tactile maps.
navigation.
Use real objects
May struggle to Adapt materials using | Ensures equal (object-based
Delayed access traditional Braille, large print, or | access to learning learning) to
academic classroom materials audio descriptions materials and connect
progress like books, visuals, or combined with tactile | fosters concepts with
audio lessons. aids. engagement. tangible
experiences.
_ Promote peer Pair the student
. May feel isolated due P _
Difficulty o awareness through Encourages with a peer
_ to communication ) . : : : ;
forming —_— ack.of disability education Inclusion and builds | buddy for group
_ _ arriers or lack o . I
relationships , and teach classmates | meaningful activities and
. understanding from _ _ .
with peers how to interact connections., social
classmates. . .
respectfully. Interaction.
Overwhelmed b _ _
_ _ Y Create a structured Helps the student Provide a quiet
noisy or chaotic
Sensory _ _ and calm classroom feel safe, secure, corner or
environments, leading _ , _
overload environment with and better able to sensory-friendly

to withdrawal or
agitation.

minimal distractions.

focus on learning.

area for breaks.

Struggles with
transitions and
change

Anxiety or resistance
when transitioning
between activities or
environments.

Use consistent
routines, tactile
schedules, and
advance warnings
about changes.

Reduces
uncertainty and
Increases
predictability,
fostering a sense of
control.

Reinforce
positive behavior
with praise or
tangible rewards
for smooth
transitions.
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Practical Tips for Educators

1. Incorporate Multisensory Learning: Use tactile, auditory, and kinesthetic methods to
teach concepts. For example, let the student feel the texture of objects being

discussed.
2. Be Consistent: Routines and predictable patterns are essential for students with dual

sensory impairments. Build trust through consistency.

3. Communicate Clearly: Establish a reliable communication method, whether it’s
tactile signing, Braille, or assistive technology.

4. Create a Safe Environment: Arrange furniture in a way that allows for safe navigation

and provide clear pathways for movement.
5. Encourage Peer Support: Teach other students how to communicate and collaborate

effectively with their deaf-blind peer. This fosters inclusion and builds social skills for
everyone.

Example Scenario

Meet Amir: Amir 1s a 10-year-old with deaf-blindness who struggles to follow
classroom activities. During group projects, he often becomes frustrated because
he doesn’t understand what’s happening.

What Worked: His teacher introduced a tactile communication board, allowing
Amir to feel symbols representing key instructions. She also assigned a peer
buddy to guide Amir during group tasks. With these changes, Amir became
more engaged and confident 1n participating with his classmates.

Additional Resources

e Waebsites:
o National Center on Deaf-Blindness: www.nationaldb.org
o Perkins School for the Blind: www.perkins.org

e Books:
o Essentials of Communication and Orientation for Students with Deaf-
Blindness.
e Tools:

o Tactile learning kits, Braille materials, and object-based communication tools.
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Chapter 3: Deafness

Definition

Deafness is a hearing impairment so severe that it affects a student’s ability to
process spoken language, even with the use of hearing aids. This can lead to
challenges in communication, language development, and learning, depending on
when the hearing loss occurred and 1ts severity. Students who are deaf often rely
on sign language, lip-reading, or other nonverbal communication methods.

Key Characteristics

e Difficulty hearing spoken language, even with amplification.

e May use American Sign Language (ASL) or other sign systems as their primary
language.

e Challenges with speech development and oral communication.

e« Reliance on visual cues for understanding (e.g., lip-reading, facial expressions).

e Potential delays in academic areas, especially those requiring auditory processing.
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Table: Strategies and Accommodations for Students with Deafness

Challenge Behavior or Need Strategy Why It Works Notes
Misses verbal Provide written
_ _ _ , , Ensures the Repeat or
- directions, group instructions, visual _
Limited access student receives rephrase

to spoken

discussions, or

aids, or sign

and understands

information if

: - teacher language
Instructions _ _ ek all instructions. necessary.
explanations. interpreters.
Set clear
May feel isolated Teach peers basic Promotes
: . ; , group roles
Difficulty or have trouble sign language or use | inclusion and dur
urin
communicating | participating in text-based builds stronger , .g'
: L activities to
with peers group communication peer
ensure
conversations. tools like apps. relationships. -
participation.
Use a microphone Position the
Challenges . , P Helps the student
_ Difficulty hearing system (FM system) student near
following ; : _ follow along and
multiple speakers or provide written _ the teacher
classroom _ _ _ stay engaged in ,
_ , in group settings. summaries of o and primary
discussions ) ) group activities.
discussions. speakers.
Struggles with Visual aids Collaborate
ek vocabulary, Incorporate visual enhance with a speech
elaye
! grammar, and learning tools (e.g., | comprehension therapist for
language , : : :
understanding pictures, videos, and support tailored
development ,
complex sentence | labeled diagrams). language language
structures. acquisition. goals.
: : Use
Unable to engage Provide captions for | Ensures equal _ ,
: . T : _ _ _ Interactive
Difficulty with with listening videos, written access to auditory _
. . . media that
auditory-based | tasks, such as transcripts, or sign content and el
includes
activities audio recordings or | language reinforces _
, , , captions and
verbal storytelling. | translations. learning.

visual support.

Sensory fatigue

Experiences mental
exhaustion from
trying to lip-read,
use hearing aids, or

Provide frequent
breaks and
opportunities to

Reduces stress
and helps the
student recharge

Create a quiet
area in the
classroom for

_ for optimal sensory
focus on visual relax. ,
_ _ learning. breaks.
information.
May miss _ o Use larger
_ Ensure materials are | Maximizes
important . _ _ fonts and
_ _ o visible to the entire comprehension _
Reliance on information if L , contrasting
_ _ , class and maintain by presenting
visual cues visual aids are not _ colors for
, clear, uncluttered content in an ,
provided or visual

positioned clearly.

visuals.

accessible format.

presentations.
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Practical Tips for Educators

1. Check for Understanding: After giving instructions, confirm the student has
understood by asking follow-up questions or having them repeat key points.

2. Face the Student When Speaking: Maintain eye contact and avoid turning away
while talking to ensure the student can lip-read or see your facial expressions.

3. Use Technology: Utilize hearing aids, FM systems, and video tools with captions to
support access to auditory content.

4. Promote Visual Learning: Rely on charts, diagrams, and hands-on activities to
support lessons.

5. Encourage Peer Collaboration: Pair the student with a supportive peer for group
work and encourage classmates to use inclusive communication practices.

Example Scenario

Meet Emily: Emily 1s a 9-year-old student who 1s profoundly deaf and uses
ASL to communicate. She often feels left out during group discussions because
her classmates don’t know how to interact with her.

What Worked: Her teacher introduced ASL lessons to the entire class, starting
with basic signs for greetings and common classroom phrases. The teacher also
used an FM system to ensure Emily could access teacher-led discussions
through a live interpreter. As a result, Emily became more engaged and formed
stronger connections with her peers.

Additional Resources

» Websites:
o National Association of the Deaf (NAD): www.nad.org
o Hearing Loss Association of America: www.hearingloss.org
e Books:
o El Deafo by Cece Bell (a graphic novel about a student with hearing loss).
o A Survival Guide for New Deafies by Amy Sargent.
e Tools:
o Apps like Ava or Live Transcribe for real-time captions.
o Visual aids and sign language flashcards.




Chapter 4: Developmental
Delay

Definition

Developmental Delay refers to a significant delay in one or more areas of
development, such as cognitive, physical, communication, social-emotional, or
adaptive skills. This category 1s typically used for children aged 3—9 who do not
meet developmental milestones as expected. The delay must negatively impact
educational performance and cannot be attributed solely to other disabilities.

Key Characteristics

e Difficulty reaching developmental milestones (e.g., walking, talking, problem-solving).
e Delays in language acquisition and communication skills.

e Challenges with fine or gross motor skills.

e Limited social-emotional skills, such as playing cooperatively or regulating emotions.
o Difficulty with self-help or adaptive skills (e.g., dressing, feeding, toileting).
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Table: Strategies and Accommodations for Students with Developmental Delay

Challenge Behavior or Need Accommodation Why It Works Notes
Use simple language, Simplifies 3 ;
Struggles to : :j 5 dg P cati Use repetition to
- . visual cues, an communication,
Difficulty with | express needs or

language and
communication

understand verbal
instructions.

assistive
communication devices
(e.g., picture boards).

reduces frustration,
and fosters
understanding.

reinforce key
phrases or

concepts.

Delays in fine
motor skills

Difficulty with
tasks like writing,
cutting, or
manipulating
small objects.

Provide adaptive tools
(e.g., pencil grips,
larger manipulatives)
and hand-
strengthening
activities.

Supports
participation in
activities while

iImproving motor
control over time.

Incorporate play-
based activities
like bead
stringing or
puzzles.

Challenges with
gross motor

Struggles with
balance,
coordination, or
physical activities

Use physical therapy
exercises, obstacle
courses, or movement

Encourages physical
developmentin a

Provide extra
supervision
during physical

skills : breaks to develop fun, engaging way. activities for
(e.g., running, ,
) . motor skills. safety.
jumping).
Difficulty formin ‘ :
ati y hi & Teach social skills Helps the student Encourage peer
_ relationships ;- : : ; .
Social- _ 2 explicitly using role- develop confidence Interaction
, managing . : . :
emotional srmotions: or playing, social stories, and appropriate through
delays o and visual reminders of interactions with structured group
understanding :
; emotions. peers. games.
social cues.
Difficulty with

Struggles with
adaptive/self-
help skills

tasks like feeding,
dressing, or
toileting
Independently.

Teach life skills step-by-
step using visual
sequences and positive
reinforcement.

Builds independence
and confidence In
daily routines.

Collaborate with
families to ensure
consistency at
home and school.

Short attention
span

Difficulty focusing
on tasks or
following through
with activities.

Break tasks into smaller
steps, use timers, and
Incorporate frequent

breaks with movement

activities.

Keeps the student
engaged and helps
them complete tasks
gradually.

Use visuals to
show progress
(e.g., a “finished”
bin or sticker
chart).

Frustration with
challenging
tasks

May act out,
withdraw, or
refuse to
participate in
tasks that seem
too difficult.

Use scaffolding
(gradually reducing
support) and offer
choices to give the
student a sense of

control.

Reduces anxiety,
encourages
persistence, and
builds self-esteem.

Celebrate small

successes with

verbal praise or
rewards.

Page 14| 43




Practical Tips for Educators

1. Set Realistic Goals: Work with specialists and families to set achievable,
individualized goals based on the student’s current abilities.
2. Focus on Strengths: Identify and build upon the student’s strengths to foster

confidence and engagement in learning.
3. Incorporate Play-Based Learning: Use games, songs, and hands-on activities to make

learning fun and meaningful.
4. Provide Consistent Feedback: Offer clear, immediate feedback and positive

reinforcement to guide progress.
5. Work Collaboratively: Partner with occupational therapists, speech therapists, and
families to provide comprehensive support.

Example Scenario
Meet James: James 1s a 5-year-old with developmental delay who struggles
with fine motor skills. He finds writing activities frustrating and often avoids

them, preferring to color with crayons.
What Worked: His teacher introduced pencil grips and thicker pencils to make
writing easier. She also provided tracing activities as a fun way to build James’s

skills. Over time, James gained confidence and began participating more
willingly in writing tasks.

Additional Resources

e Websites:
o Early Childhood Technical Assistance Center: ectacenter.org

o Understood.org: www.understood.org

e Books:

o The Out-of-Sync Child by Carol Stock Kranowitz.

o Developmental Delays in Early Childhood by Janet Harvell and Keri Guiher.
e Tools:

o Visual schedules, adaptive scissors, and pencil grips.

o Apps like Proloquo2Go for communication support.




Chapter 5: Emotional
Disturbance

Definition

Emotional Disturbance (ED) 1s a condition that significantly affects a student’s
emotional and behavioral functioning, which negatively impacts their academic
performance. Under IDEA, ED includes difficulties with interpersonal
relationships, inappropriate behaviors, pervasive unhappiness, or fears that impact
learning. It does not apply to temporary or situational emotional difficulties.

Key Characteristics

e |nability to build or maintain appropriate relationships with peers and teachers.

e |Inappropriate behaviors or feelings in normal circumstances (e.g., outbursts,
aggression, withdrawal).

e A general mood of unhappiness or depression.

e Fears or anxieties that interfere with academic performance.

e Difficulty focusing or staying engaged in classroom activities.

e May exhibit externalizing behaviors (e.g., acting out, aggression) or internalizing
behaviors (e.g., withdrawal, anxiety).
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Table: Strategies and Accommodations for Students with Emotional Disturbance

Challenge

Behavior or Need

Strategy

Why It Works

Notes

Difficulty
managing
emotions

May exhibit
frequent emotional
outbursts, anger, or

frustration in the
classroom.

Teach emotional
regulation techniques,
such as deep
breathing,
mindfulness, or
journaling.

Helps the student
develop coping skills
and reduces

disruptive behaviors.

Create a "calm
corner" or safe
space for
emotional
regulation.

Difficulty
forming
relationships

Struggles to interact
positively with
peers or teachers;

may isolate
themselves or act

aggressively.

Use peer buddy
systems, cooperative
learning groups, and

explicit social skills
training.

Builds positive
relationships and
teaches appropriate
Interaction skills.

Use role-playing
to practice social
scenarios.

Inappropriate
classroom
behavior

Engages in
disruptive actions
such as yelling,
throwing objects, or
refusing to follow
instructions.

Set clear, consistent
behavior expectations
with visual reminders

and positive
reinforcement
systems.

Provides structure
and reinforces
positive behaviors
over time.

Use behavior
charts or token
systems to track

progress.

General mood
of unhappiness
or depression

Appears withdrawn,
unmotivated, or
disengaged from

learning activities.

Provide positive
feedback, assign
manageable tasks, and
offer choices to
Increase engagement.

Encourages a sense
of accomplishment
and boosts self-
esteem.

Connect with
the student
Individually to
build trust and
rapport.

Anxiety or
excessive fears

May avoid tasks,
participate
minimally, or
appear excessively

Break tasks into
smaller, manageable
steps and offer
reassurance and

Reduces overwhelm
and builds
confidence in
completing tasks.

Incorporate
calming
strategies like
sensory tools or

worried. encouragement. visual schedules.
Struggles with Provide
o gE . Use structured Creates .
attention, gets _ _ = movemen
Difficulty , g. routines, frequent predictability and _
‘ distracted easily, or _ breaks or fidget
focusing _ _ breaks, and clear visual helps the student _
avoids academic tools if

tasks.

cues to maintain focus.

stay on task.

appropriate.

Low tolerance
for frustration

Gives up easily,
becomes upset
when faced with
challenges, or
avoids trying
altogether.

Use scaffolding
techniques, break
tasks into smaller
steps, and provide
Immediate positive

feedback.

Encourages
persistence and
reduces frustration
during learning
activities.

Celebrate small
successes to

build
confidence.
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Practical Tips for Educators

1. Build Relationships: Foster trust by showing empathy, listening actively, and
maintaining a consistent, calm presence.

2. Establish Clear Expectations: Use visual rules and reminders to help students
understand and follow behavioral expectations.

3. Provide Emotional Support: Encourage students to talk about their feelings through
journaling, drawing, or private conversations.

4. Use Positive Reinforcement: Focus on rewarding desired behaviors rather than
punishing negative ones.

5. Collaborate with Specialists: Work with counselors, social workers, or behavior
specialists to create individualized behavior plans.

Example Scenario

Meet Chloe: Chloe 1s a 10-year-old with emotional disturbance who struggles
with frequent outbursts during math lessons. She often becomes frustrated,
crumples her work, and refuses to participate.

What Worked: Chloe’s teacher introduced a visual feelings chart to help her
express her emotions before they escalated. The teacher also used a reward
system, offering Chloe a sticker for every task she completed without disruption.
Over time, Chloe learned to recognize her feelings and manage her frustration
more effectively.

Additional Resources

o Websites:
o Center for Parent Information and Resources: www.parentcenterhub.org
o National Alliance on Mental lliness (NAMI): www.nami.org

e Books:
o Lost at School by Ross W. Greene (strategies for managing challenging
behaviors).
o The Explosive Child by Ross W. Greene.
e Tools:

o Behavior tracking sheets and daily point systems.
o Apps for mindfulness and emotional regulation, such as Calm or Headspace.



Chapter 6: Hearing
Impairment

Definition

Hearing Impairment refers to a permanent or fluctuating hearing loss that
adversely affects a student’s educational performance. This category includes
students who are hard of hearing but may not be completely deaf. Hearing
impairments can affect speech, language development, and the ability to process
auditory information.

Key Characteristics

e Difficulty hearing or understanding spoken language, especially in noisy environments.
e May rely on hearing aids, cochlear implants, or other assistive devices.

e Delays inlanguage acquisition or speech clarity.

e May struggle to follow verbal instructions or classroom discussions.

e Preference for visual or written information over auditory cues.
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Table: Strategies and Accommodations for Students with Hearing Impairment

Challenge Behavior or Need Strategy Why It Works Additional Notes
Use an FM system
Struggles to focus or _‘:f ; Amplifies the %
sound-field , Position the
o understand spoken — teacher’s voice and
Difficulty . amplification, or student close to
language in reduces

hearing in noisy
environments

classrooms with
background noise.

ensure minimal
classroom noise
during instruction.

interference from
background noise.

the teacher or
speaker.

Limited access
to verbal
instructions

May miss important
details or
misunderstand

classroom directions.

Provide written
instructions or
visual aids to

supplement spoken
Instructions.

Ensures the
student has access
to all necessary

information and
reduces confusion.

Pair verbal
directions with
gestures or
demonstrations.

Challenges with

group
discussions

Struggles to follow
multiple speakers or
overlapping
conversations in
group activities.

Assign a note-taker,
summarize key
points, or use a

round-robin format
for discussions.

Keeps the student
engaged and
ensures they don’t
miss critical parts
of the
conversation.

Encourage peers
to speak clearly
and one at a time.

Delayed
language
development

Difficulty expressing
themselves or
understanding

complex vocabulary
and grammar.

Use speech therapy
and vocabulary-
building activities

taillored to the
student’s needs.

Builds language
skills and improves
confidence in
communication.

Collaborate with
speech-language
pathologists for
targeted
Interventions.

Difficulty
engaging with
auditory
materials

May struggle with
activities involving
audio content (e.g.,
lectures, videos
without captions).

Provide captions
for videos, written
transcripts, or allow
use of assistive
devices like
captioning apps.

Ensures the
student has full
access to auditory-
based content and
remains included.

Choose
multimedia tools
with integrated
captioning for
accessibility.

Sensory fatigue

Becomes tired or
frustrated from the
effort required to
process auditory
information

throughout the day.

Offer frequent
breaks and allow
the student to use
sensory regulation
tools as needed.

Reduces fatigue
and helps the
student recharge,
improving focus
and participation.

Create a schedule
that includes
downtime for
auditory rest.

Difficulty with
peer
communication

May feel excluded due
to misunderstandings

or difficulties
interacting with
classmates.

Teach peers
strategies for
effective
communication,
such as speaking
clearly and facing
the student.

Promotes inclusion
and fosters
positive peer
relationships.

Organize group
activities that
encourage
collaboration and
mutual
understanding.
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Practical Tips for Educators

1. Encourage Clear Communication: Always face the student when speaking and use
natural gestures to enhance understanding.
2. Use Visual Support: Supplement lessons with visual aids, such as diagrams, pictures,

and written instructions.
3. Reduce Background Noise: Arrange the classroom to minimize noise distractions,

such as loud fans or open windows.
4. Be Patient and Inclusive: Create an environment where the student feels

comfortable asking for clarification or assistance.
5. Incorporate Technology: Use captioning apps, assistive listening devices, or other
tools to enhance accessibility.

Example Scenario

Meet Noah: Noah 1s a 12-year-old with moderate hearing impairment who
struggles to follow group discussions during science class. He often misses
important details and feels embarrassed asking for help.

What Worked: Noah’s teacher introduced an FM system so he could hear her
instructions more clearly. She also provided written summaries of key
discussion points and encouraged his classmates to take turns speaking one at a
time. These changes helped Noah feel more included and confident 1n class.

Additional Resources

e Websites:
o Hearing Loss Association of America: www.hearingloss.org
o American Speech-Language-Hearing Association (ASHA): www.asha.org

e Books:
o El Deafo by Cece Bell (a graphic novel for students with hearing impairments).

o Supporting Children with Hearing Loss in the Classroom by Karen Anderson.
e Tools:

o Captioned videos and assistive listening devices.

o Apps like Ava or Otter.ai for live transcription.
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Chapter 7: Intellectual
Disability

Definition

Intellectual Disability (ID) 1s characterized by significant limitations 1n
intellectual functioning (e.g., reasoning, problem-solving) and adaptive behavior,
which covers a range of everyday social and practical skills. These limitations
typically manifest before the age of 18 and can impact a student’s ability to learn,
communicate, and live independently.

Key Characteristics

e Delayed cognitive development, including difficulties with memory, problem-solving,
and reasoning.
e Challenges with adaptive skills, such as self-care, communication, and social

interaction.
e Difficulty understanding complex concepts or abstract ideas.

e May require additional time and support to learn new skills.
e Strong reliance on visual, hands-on, and repetitive learning methods.
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Table: Strategies and Accommodations for Students with Intellectual Disability

Challenge

Behavior or Need

Strategy

Why It Works

Additional Notes

Difficulty with
abstract
concepts

Struggles to
understand complex
or theoretical ideas

(e.g., math word
problems,
metaphors).

Use concrete

examples, visuals,
and hands-on

activities to teach
concepts.

Simplifies learning
and makes abstract
Ideas more
relatable and
understandable.

Incorporate
manipulatives like
blocks, charts, or
real-life objects.

Slower pace of

Needs more time to

Break tasks into
smaller, sequential

Builds confidence
by focusing on

Allow additional

_ _ time for
. grasp and retain new steps and repeat achievable goals .
learning , , , , , assignments and
information. Instructions as and reinforces cactios
needed. understanding. P '
Provide visual
May forget schedules Helps the student
, , 1ele _ _ ' P Use color-coded
Challenges instructions, routines, checklists, and

with memory

or learned skills over
time.

frequent reminders
to reinforce
learning.

stay organized and
retain information
through repetition.

tools or icons for
quick recognition.

Use alternative
communication

Reduces frustration

Collaborate with

Limited Difficulty expressing and encourages speech therapists
- methods, such as g g g S :
communication thoughts, needs, or ture boards participation in for tailored
skills questions verbally. [:J ; ’ classroom communication
assistive technology, o s _
; activities. strategies.
or simple phrases.
May struggle to Teach problem- Builds Provide consistent
Difficulty with analyze situations, solving through T opportunities to
problem- make decisions, or role-playing and _E think practice problem-
_ o _ critical thinkin . _
solving apply learned skills in | step-by-step guided _ _ 6 solving in real-life
_ skills over time. .
new contexts. practice. scenarios.
Use task analysis to
| Y Work with families
May need assistance teach self-care Encourages
Challenges : ; _ _ to ensure
: with tasks like routines step-by- Independence and _
with self-help = : _ : : consistency
_ toileting, dressing, or step and provide Improves adaptive
skills : : ) - o between school
eating. visual aids for skills in daily life.
; and home.
guidance.
Use social stories, Encourage positive
. Struggles with modeling, and Builds social peer interactions
Difficulty _ _ _ ,
{iflaraniin understanding social structured group confidence and with buddy
rac
ith 8 norms, sharing, or activities to teach Improves peer systems or
wi eers , ; , . , :
P turn-taking. appropriate social relationships. cooperative
behaviors. games.
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Practical Tips for Educators

1. Set Realistic Expectations: Focus on achievable goals that align with the student’s
abilities and gradually build upon them.

2. Celebrate Small Wins: Recognize and reward progress, no matter how small, to
boost confidence and motivation.

3. Provide Structure: Use consistent routines and visual schedules to help students feel
secure and understand expectations.

4. Foster Independence: Teach life skills alongside academics to promote self-reliance
and confidence in daily living.

5. Be Patient and Flexible: Allow extra time for learning, and adapt your teaching
methods based on the student’s needs.

Example Scenario

Meet Mia: Mia 1s a 7-year-old with an intellectual disability who struggles with
basic math concepts. She often becomes frustrated during lessons and
disengages.

What Worked: Mia’s teacher used hands-on manipulatives, like counting
blocks and number cards, to demonstrate math concepts visually. The teacher
also broke each lesson into smaller steps, celebrating Mia’s progress after each
one. This approach helped Mia build confidence and stay engaged 1n learning.

Additional Resources

e Websites:
o American Association on Intellectual and Developmental Disabilities (AAIDD):
www.aaidd.org
o National Dissemination Center for Children with Disabilities: www.nichcy.org

o Teaching Students with Moderate and Severe Disabilities by Diane Browder.
o Functional Curriculum for Elementary, Middle, and Secondary Students with
Special Needs by Paul Wehman.

o Visual schedules and task cards.

o Adaptive learning tools like hands-on manipulatives and interactive
whiteboards.
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Chapter 8: Multiple
Disabilities

Definition

Multiple Disabilities refers to the presence of two or more significant disabilities
that combine to create educational challenges requiring intensive, individualized
support. These disabilities may include combinations of intellectual, physical,
sensory, or emotional impairments. Students with multiple disabilities often have
complex needs that cannot be met by addressing one disability 1n 1solation.

Key Characteristics

e Significant delaysin multiple developmental areas (e.g., communication, mobility, self-
help skills).

e Complex medical needs that may require additional care and support.

e Difficulty with sensory processing or regulation.

e Limited independence in both academic and functional skills.

e May rely on assistive devices or alternative communication methods for participation.
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Table: Strategies and Accommodations for Students with Multiple Disabilities

Challenge Behavior or Need Strategy Why It Works Additional Notes
May rely on Use Augmentative Provides the
y ‘f’_ 6 : , Work closely with
alternative and Alternative student with a
5 s S : speech-language
Complex communication Communication voice and fosters athiolopicts to
communication methods like AAC (AAC) tools, visual participation in i .
heeds , ] : customize AAC
devices or gestures to aids, or sign classroom well
express themselves. language. activities. ’
Provide adaptive
i . , _ Promotes
Difficulty moving equipment like . Incorporate
nd dentl heelcha Ik Independence and hvsical th
. . independently or wheelchairs, walkers, . " sical thera
Limited mobility P Y inclusion in PRy PY

participating in
physical activities.

or standing frames,
and ensure accessible

classroom and
school activities.

exercises into the
daily routine.

spaces.
Create a sensory- Work with
Overwhelmed by or friendly environment occupational
_ _ _ Reduces stress and _
Sensory unresponsive to with options for - therapists to
elps studaents
processing sensory stimuli (e.g., | sensory breaks, fidget ? _ develop a
e 1es . . : regulate their _
difficulties loud noises, bright tools, or noise- sensory diet
_ ‘ sensory needs. .
lights). reducing tailored to the
headphones. student.
. Use hands-on, . .
Struggles to engage in _ _ Builds confidence Focus on
: multisensory teaching : :
academic tasks or by presenting functional

Challenges with
learning

requires significant
modifications to
access the curriculum.

methods, and
simplify content into
smaller, achievable

steps.

learning in
manageable and
engaging ways.

academics that

connect to real-
life skills.

Dependence on
adult support

May need one-on-one
assistance for tasks
like eating, dressing,
or transitioning
between activities.

Teach adaptive skills
using step-by-step
Instructions and
gradually reduce
prompts as the
student progresses.

Encourages
Independence
over time and

builds confidence.

Collaborate with
families to ensure
consistency in
routines at school
and home.

Medical needs

May require
accommodations for
feeding, medication,
or health monitoring

during the school day.

Work with school
nurses to develop
and follow a medical
care plan and ensure
proper training for
staff.

Ensures the
student’s safety
and well-being
while promoting
participation in
school activities.

Keep emergency
plans in place for
students with
critical health
conditions.

Difficulty

engaging
socially

May struggle to form
relationships with
peers due to limited
communication or
mobility.

Use structured social
activities, peer buddy
systems, and small
group settings to
encourage
interaction.

Builds social
connections and
reduces feelings of
Isolation.

Provide
opportunities for
students to
engage with
peers of all ability
levels.
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Practical Tips for Educators

Collaborate with Specialists: Work closely with physical therapists, occupational
therapists, speech-language pathologists, and families to create a comprehensive
support plan.

Focus on Functional Skills: Prioritize teaching skills that enhance independence, such
as self-care, communication, and mobility.

Adapt the Curriculum: Use modified materials and hands-on activities to meet the
student’s developmental and academic levels.

Be Flexible: Understand that students with multiple disabilities may have fluctuating
energy levels and abilities depending on their medical or sensory needs.

Foster Peer Inclusion: Encourage classmates to engage with students with multiple
disabilities through structured activities and disability awareness programs.

Example Scenario

Meet Aisha: Aisha 1s a 9-year-old with multiple disabilities, including cerebral
palsy and an intellectual disability. She uses a wheelchair for mobility and an
AAC device to communicate. Aisha often struggles to stay engaged during
group lessons because she requires individualized pacing and support.

What Worked: Aisha’s teacher incorporated peer buddies who helped her
participate in group activities. The teacher also created visual schedules and
used her AAC device to include her 1n class discussions. By adapting lessons
with tactile materials, Aisha became more engaged and confident in her abailities.

Additional Resources

Websites:
o National Center on Accessible Educational Materials: www.aem.cast.org
o Council for Exceptional Children (CEC): www.cec.sped.org
Books:
o Teaching Students with Severe Disabilities by David L. Westling and Lise L. Fox.
o Inclusive Education for Children with Multiple Disabilities by Dr. Shanti Nair.
Tools:
o Adaptive equipment for mobility and sensory regulation.
o AAC devices like Proloquo2Go or Tobii Dynavox.



Chapter 9: Orthopedic
Impairment

Definition

Orthopedic Impairment refers to a physical disability that significantly affects a
student’s ability to perform motor tasks and participate in educational activities.
This impairment may result from congenital conditions (e.g., spina bifida),
diseases (e.g., cerebral palsy), or injuries (e.g., spinal cord injury). It can affect
mobility, fine motor skills, posture, or coordination, requiring adaptations to the
environment and curriculum.

Key Characteristics

e Difficulty with movement, coordination, or performing physical tasks.

e« Limited mobility requiring assistive devices (e.g., wheelchairs, walkers, or braces).

e Challenges with fine motor tasks such as writing, cutting, or handling materials.

e May experience fatigue or pain from physical activities.

e Need for specialized seating, positioning, or other environmental accommodations.
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Table: Strategies and Accommodations for Students with Orthopedic Impairment

Challenge Behavior or Need Accommodation Why It Works Additional Notes
May struggle to Allows the student
Y _ 55 Arrange the classroom Ensure that
navigate the i to move
T for easy accessibility, ; doorways, desks,
Limite classroom or : independently and
bilit with clear pathways : and hallways meet
moDliity school _ reduces barriers to
; and wide spaces. s g ADA standards.
environment. participation.
_ _ _ Supports Incorporate
. ‘ Struggles with Provide adaptive tools e 20 e _
Difficulty with . _ _ o T participation in technology like
_ writing, cutting, or like pencil grips, slant _
fine motor . : academic tasks tablets or laptops
using small boards, or voice-to-text , . _
tasks . while minimizing for written
objects. technology.

frustration.

assignments.

Fatigue or pain
during physical

May tire quickly or
experience
discomfort after

Offer frequent breaks,
reduce the duration of
tasks, or provide

Prevents
overexertion and
allows the student

to recharge for

Schedule physical
tasks earlier in the
day when energy

activities extended physical
; kp Y alternative activities. better focus and levels are higher.
d5KS.
productivity.
Difficult v :
o o Y Use specialized seating Promotes proper :
Challenges maintaining a ; Collaborate with
_ : equipment (e.g., posture, reduces , ,
with seating comfortable or : : , physical therapists
_ adjustable chairs, discomfort, and :
and functional posture _ . for customized
s i cushions, or positioning enhances focus _
positioning for extended _ : o solutions.
2 devices). during activities.
periods.
Requires Ensure staff is
_ b Teach self-care routines | Gradually increases _ _
assistance for _ _ _ trained in safe
Dependence . step-by-step, using Independence while _
transitions, . L . lifting or
on adult o prompts and positive maintaining dignity _
toileting, or _ . transferring
support reinforcement to build and respect for the _ _
personal care _ techniques if
independence. student.
tasks. necessary.
o May not be able to Adapt PE activities to _ _ Work with PE
Difficulty . Promotes inclusion
s perform standard the student’s abilities, b st teachers to
P g _ & PE activities like using modified P V _ develop
physical _ _ while respecting = o :
_ running or equipment or low- _ T Individualized
education _ ) _ : physical limitations. : =
jumping. Impact exercises. activity plans.
May feel isolated Foster inclusion b _
d , Y , , Pair the student
or excluded from teaching peers about Builds social _
, , , with a peer buddy
Social peers due to the importance of connections and for erol
challenges physical diversity and assigning reduces feelings of t'u'gt'e P
activities or
differences or cooperative group Isolation. .
- transitions.
limitations. tasks.
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Practical Tips for Educators

Collaborate with Specialists: Partner with occupational and physical therapists to
ensure the student’s needs are met through individualized accommodations.
Promote Accessibility: Ensure that all areas of the classroom and school environment
are accessible, including desks, doorways, and restrooms.

Focus on Strengths: Highlight the student’s abilities and achievements to foster
confidence and a sense of belonging.

Be Flexible: Understand that students with orthopedic impairments may need extra
time or alternative methods to complete tasks.

Encourage Peer Support: Create a classroom culture that values inclusion, where
peers actively involve the student in activities.

Example Scenario

Meet Jack: Jack 1s a 10-year-old with cerebral palsy who uses a wheelchair. He
struggles with fine motor tasks like writing and often feels left out during PE
activities.

What Worked: Jack’s teacher provided a tablet for writing assignments and
partnered him with a peer buddy for group projects. In PE, the teacher adapted
activities by including games like seated basketball and beanbag tosses. These
changes allowed Jack to participate fully and feel included in his classroom
community.

Additional Resources

Websites:
o National Center on Physical Activity and Disability: www.nchpad.org
o Cerebral Palsy Foundation: www.yourcpf.org
Books:
o Teaching Physical Education to Children with Special Needs by Martin E. Block.
o Caring for Children with Cerebral Palsy by John P. Dormans.
Tools:
o Adaptive scissors, pencil grips, and positioning devices.
o Apps for voice-to-text and fine motor skill development.
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Chapter 10: Other Health
Impairment (OHI)

Definition

Other Health Impairment (OHI) 1s a broad category under IDEA that includes
conditions that limit a student’s strength, energy, or alertness, impacting their
ability to participate fully in educational activities. Conditions under this category
may 1nclude ADHD, epilepsy, diabetes, asthma, heart conditions, sickle cell
anemia, or other chronic 1llnesses. The severity and impact of these conditions
vary widely among students.

Key Characteristics

e Frequent absences or difficulty maintaining consistent attendance due to health-
related issues.

e Fatigue or limited energy, affecting focus and stamina during the school day.

e Need for medical management or care during the school day.

e Challenges with executive functioning (e.g., planning, organization) in conditions like

ADHD.
e Physical limitations or symptoms related to chronic illnesses (e.g., dizziness, difficulty
breathing).
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Table: Strategies and Accommodations for Students with OHI

Challenge Behavior or Need Strategy Why It Works Additional Notes
_ Use seating near the Reduces Incorporate fidget
Struggles with _ ; ;
- i 5 teacher, visual distractions and tools or movement
Difficulty attention, impulsivity, _
i 5 reminders, and supports self- breaks for students
maintaining or hyperactivity (e.g., -
focus ADHD). frequent breaks to regulation in the who need sensory
refocus attention. classroom. input.
Provide a flexible
Misses lessons or schedule, access to o Pair the student with
Frequent , Ensures continuity
assignments due to recorded lessons, or . a peer mentor to
absences or , , of learning
. medical appointments home-based . help them catch up
fatigue , , despite absences. ,
or illness. learning when on missed work.
necessary.
Offer frequent
. Tires easily durin breaks, allow for Preserves ener _ _
Difficulty _ Y g‘ _ _ &Y Provide a quiet area
. physical or academic | shorter assignments, for essential .
managing for rest or recovery if

energy levels

activities, especially in
the afternoon.

or adjust schedules
for demanding tasks
earlier.

activities and
reduces stress.

needed.

Requires Collaborate with Ensures the _
: Train staff to

Need for accommaodations for school nurses to student’s safety vesaandfo
medical care medication, ensure timely care and well-being .

_ ; ; i emergencies related
during the treatments, or medical and create an while minimizing to the student’
_ _ _ o ; _ o the student’s
school day devices (e.g., insulin Individual Health disruptions to -
; . condition.
pumps). Plan (IHP). their learning.
_ _ _ Provides structure
Struggles with Use checklists, visual ,
. _ s _ and helps the Break tasks into
Difficulty with organization, time schedules, and
_ o student stay on smaller, manageable
executive management, or organizational tools _ )
o _ _ _ ‘ track with steps with clear
functioning completing multi-step | like timers or color- _ _ _
assignments and instructions.
tasks. coded folders.
tasks.
Experiences pain Allow flexible :
p_ : i , = Reduces physical Ensure that
: dizziness, or seating, modified _

Physical : _ Ty strain and creates | classroom spaces are
e discomfort that physical activities, _
limitations or _ _ _ a comfortable accessible and

interferes with and a personalized _ _
symptoms T : environment for accommodating for
participation in pace for academic , _ ,
= learning. medical equipment.
classroom activities. tasks.
Offer counselin
support createga Reduzes
Anxiety Worries about medical pia fE’ and emotional stress Teach classmates
related to treatments, : and builds about diversity and
, understanding , ,
health emergencies, or confidence in empathy to promote
. _ classroom culture, _ _ , :
conditions stigma from peers. managing their Inclusion.

and normalize their
needs.

condition.
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Practical Tips for Educators

1. Develop an Individual Health Plan (IHP): Work with school nurses, families, and
medical professionals to create a plan that addresses the student’s specific medical
heeds.

2. Communicate with Families: Maintain open communication with parents to
understand the student’s condition, needs, and any changes in their health.

3. Provide Flexible Learning Options: Offer accommodations like extended deadlines,
reduced workloads, or online assighments when necessary.

4. Foster Independence: Teach the student self-advocacy skills, such as how to request

breaks or assistance when needed.
5. Be Prepared for Emergencies: Train staff on how to respond to medical emergencies

related to the student’s condition (e.g., seizures, asthma attacks).

Example Scenario

Meet Liam: Liam 1s a 12-year-old with severe asthma who frequently misses
school due to doctor appointments and respiratory infections. He often struggles
to complete assignments on time and feels self-conscious using his inhaler 1n
class.

What Worked: Liam’s teacher allowed him to submit assignments online when
absent and provided digital resources to keep him caught up. She also
encouraged classmates to support Liam without judgment, creating a safe
environment where he felt comfortable managing his asthma.

Additional Resources

e Websites:
o Children and Adults with Attention-Deficit/Hyperactivity Disorder (CHADD):
www.chadd.org
o American Diabetes Association: www.diabetes.org

o Helping Students with ADHD in the Classroom by Stephen E. Brock.
o When Young People with Chronic lllness Return to School by Margaret
Bauman.

o Visual schedules, checklists, and timers for organization.
o Apps like Evernote or Todoist for task management.

Page 33|43



Chapter 11: Specific
Learning Disability (SLD)

Definition

Specific Learning Disability (SLD) refers to a neurological condition that affects
the brain's ability to receive, process, store, or respond to mmformation. This
category includes challenges in reading (dyslexia), writing (dysgraphia), math
(dyscalculia), and other academic areas. SLD 1s not related to intelligence, but it
impacts how students acquire and demonstrate knowledge.

Key Characteristics

e Difficulty with reading skills, such as decoding, fluency, or comprehension.

e Challenges with written expression, including spelling, grammar, and organizing ideas.
e Struggles with math concepts, calculations, or problem-solving.

e Poor memory or difficulty retaining new information.

e May appear inattentive or frustrated during academic tasks due to processing
difficulties.
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Table: Strategies and Accommodations for Students with Specific Learning Disabilities

Challenge

Behavior or Need

Strategy

Why It Works

Additional Notes

Difficulty
decoding and
reading fluently

Struggles to read
words accurately
and fluently,
impacting
comprehension.

Provide text-to-

speech tools,
audiobooks, or allow

oral responses.

Reduces frustration

and increases access
to grade-level

content.

Pair reading

instruction with
phonics-based
interventions.

Poor reading
comprehension

Reads fluently but
struggles to
understand the
meaning of the text.

Teach
comprehension
strategies like
summarizing,
visualizing, and
asking questions
while reading.

Encourages active
engagement with
the text and
Improves
understanding.

Use graphic
organizers to
help students

break down key
Ideas.

Challenges with
written

expression

Has difficulty
organizing thoughts,
spelling, and using
proper grammar.

Allow use of word
processors with spell
check, graphic
organizers for
planning, and
sentence starters.

Provides structure
and supports
written
communication.

Provide extended
time for writing
assignments.

Struggles with
math concepts

Difficulty
understanding math
concepts,
remembering steps,
or solving problemes.

Use manipulatives,
visual aids, and step-
by-step instructions

for math tasks.

Makes abstract
concepts tangible
and easier to grasp.

Incorporate real-
world examples
to make math
relatable.

Poor memory
retention

Forgets instructions,
vocabulary, or steps
In multi-step tasks.

Provide written or
visual reminders,
repeat instructions,
and break tasks into
smaller steps.

Reinforces learning
and reduces
overwhelm.

Use mnemonic
devices to help
with
memorization.

Slow processing
speed

Takes longer to
complete tasks or
respond to questions
due to difficulty
processing
information.

Allow extra time for
tests, assignments,
and responses.

Reduces pressure
and allows the
student to
demonstrate
understanding at
their own pace.

Avoid time-based
penalties or
rushing the

student.

Difficulty with
attention

Appears easily
distracted or unable
to focus on academic

tasks.

Break lessons into
short segments, use
checklists, and
provide movement
breaks.

Helps maintain
engagement and
supports sustained
focus.

Use timers or
visual cues to
signal transitions
and task
completion.
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Practical Tips for Educators

1. Focus on Strengths: Identify and leverage the student’s strengths, such as creativity
or problem-solving skills, to build confidence and engagement.

2. Use Multi-Sensory Instruction: Combine visual, auditory, and kinesthetic approaches
to reinforce learning. For example, use hands-on activities alongside verbal
explanations.

3. Set Clear Expectations: Break assignments into smaller tasks with clear instructions
and deadlines to help students stay organized.

4. Provide Frequent Feedback: Give immediate and specific feedback to help students
understand their progress and areas for improvement.

5. Collaborate with Specialists: Work with special education teachers, interventionists,
and speech therapists to implement evidence-based interventions.

Example Scenario

Meet Sophie: Sophie 1s a 10-year-old student with dyslexia who struggles with
reading fluency and often becomes frustrated during independent reading
assignments. She avoids reading aloud 1n class and has difficulty completing
comprehension tasks.

What Worked: Sophie’s teacher provided audiobooks and used text-to-speech
software to support her reading. They also introduced a phonics-based
intervention during small-group sessions to improve decoding skills. Over time,
Sophie became more confident and began participating actively in class
discussions.

Additional Resources

e Websites:
o International Dyslexia Association: www.dyslexiaida.org
o Learning Disabilities Association of America: www.ldanatl.org
e Books:
o Overcoming Dyslexia by Sally Shaywitz.
o The Dyscalculia Toolkit by Ronit Bird.
e Tools:
o Assistive technology like text-to-speech software (e.g., Read&Write).
o Graphic organizers and math manipulatives.
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Chapter 12: Speech or
Language Impairment

Definition

Speech or Language Impairment refers to communication disorders that
negatively impact a student’s ability to speak, understand, or express themselves.
These disorders include difficulties with articulation, fluency (stuttering), voice,
and receptive or expressive language. Speech or language impairments can affect
academic performance, social interaction, and self-esteem.

Key Characteristics

e Difficulty pronouncing sounds or words correctly (articulation).

e Stuttering or other fluency issues that interrupt the flow of speech.

e Limited vocabulary or trouble understanding spoken instructions.

e Challenges organizing thoughts into coherent sentences (expressive language).

e Difficulty following multi-step instructions or comprehending language (receptive
language).

Page 37| 43



Table: Strategies and Accommodations for Students with Speech or Language

Impairments
Challenge Behavior or Need Strategy Why It Works Additional Notes
Encourage slow
Struggles to Helps the student

B8 _ speech, provide |:J. Collaborate with a
prepeunee caviain visual cues for sound HRPTONE speech-language

Articulation sounds, making _—— y articulation and g o .g i :

ditficulties production, an T pathologist for

speech hard to
understand.

model correct
pronunciation.

speaking.

targeted exercises.

Stuttering or
fluency issues

Repeats sounds,
syllables, or
words, making
speech disjointed.

Allow extra time for
the student to
express themselves
without interruptions
or pressure.

Reduces anxiety
and creates a
supportive
environment for
communication.

Teach classmates to
listen patiently and
respectfully.

Struggles to form

Use sentence

Provides structure

Pair verbal tasks

Limited starters, graphic o
. sentences or . , and support for with visual or
expressive organizers, and visual _ _
express thoughts , _ verbal or written written supports for
language aids to help organize o ,
clearly. communication. clarity.
thoughts.
Break instructions
Has trouble TV — Check for

Difficulty processing spoken P Makes instructions understanding by

understanding
Instructions

directions or
following multi-
step tasks.

repeat key
information, and use
visuals to reinforce
directions.

more accessible and
reduces confusion.

asking the student
to repeat directions
in their own words.

Struggles to learn

Teach vocabulary

Expands the

Use word walls or

Limited new words or explicitly using student’s language flashcards to
vocabulary recall familiar visuals, gestures, and | skills through multi- reinforce
ones. repetition. sensory learning. vocabulary.
Feels self-
conscious or SRCOUIERE
— T participation in small Builds confidence | Pair the student with
, , . groups, role-play and social skills in a supportive peers
Interaction participating in . . .
, social interactions, low-pressure during group
challenges conversations due , . , L
and provide positive environment. activities.
. Speech feedback
difficulties. '
Provide alternatives .
, _— Reduces pressure Gradually build
Avoids speaking in | to verbal responses, :
: 5 and allows the confidence by
Anxiety about class or becomes such as pointing, ;
: w g ; student to celebrating small
speaking visibly upset when writing, or using : :
m participate successes in
asked to talk. assistive G
comfortably. communication.

communication tools.
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Practical Tips for Educators

1. Be Patient and Supportive: Allow the student extra time to speak and avoid
correcting them in a way that might discourage communication.

2. Incorporate Visuals: Use pictures, charts, and gestures to reinforce understanding
and aid communication.

3. Model Good Communication: Demonstrate clear, slow speech and correct grammar
to provide an example for the student to follow.

4. Encourage Peer Inclusion: Teach classmates how to interact respectfully and
supportively with peers who have speech or language impairments.

5. Collaborate with Specialists: Work closely with speech-language pathologists to
implement targeted interventions and strategies in the classroom.

Example Scenario

Meet Olivia: Olivia 1s an 8-year-old with expressive language difficulties. She
struggles to form complete sentences when answering questions and often
avolds participating in group discussions.

What Worked: Olivia’s teacher provided sentence starters and visual supports,
such as pictures and cue cards, to help her organize her thoughts. The teacher
also introduced small-group activities, where Olivia felt more comfortable
practicing her communication skills. Over time, Olivia became more confident
in sharing her 1deas with her peers.

Additional Resources

e Websites:
o American Speech-Language-Hearing Association (ASHA): www.asha.org
o National Institute on Deafness and Other Communication Disorders (NIDCD):
www.nidcd.nih.gov
e Books:
o Speech and Language Development for Children by Pamela Owen.
o Games for Speech Therapy by Linda Gunn.
e Tools:
o Visual cue cards and sentence starters.
o Apps like Articulation Station or Proloquo2Go for speech practice.




Chapter 13: Visual
Impairment, Including
Blindness

Definition

Visual Impairment, including Blindness, refers to any degree of vision loss that
adversely impacts a student’s ability to access and engage in educational
activities. This may range from partial vision loss to total blindness. Students with
visual 1mpairments often require specialized 1nstruction, tools, and
accommodations to navigate the classroom and curriculum effectively.

Key Characteristics

e Difficulty reading standard print materials, identifying objects, or interpreting visual
information.

e May rely on tactile or auditory methods for learning.

e Delayed development of spatial awareness and orientation.

e Need for assistive devices like Braille, screen readers, or magnifiers.

e May struggle with social cues due to limited access to visual expressions or body

language.
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Table: Strategies and Accommodations for Students with Visual Impairment

Challenge Behavior or Need Strategy Why It Works Additional Notes
Ensures equal
Provide Braille g Collaborate with
e Struggles to access ; access to s e
Difficulty M materials, large- . specialists to ensure
reading csheet § print books, or rorial 4 materials are
- worksheets, or materials an :
standard print | <l screen readers for 4 prepared in
: classroom visuals. . reduces
materials digital content. : advance.
frustration.
Teach orientation Work with an

Has difficult Promotes
Challenges with Y and mobility skills, orientation and

spatial
orientation

navigating the
classroom or school

provide tactile

independence and
reduces the risk of

mobility specialist

maps, and ensure for customized

environment safely. accidents. .
clear pathways. training.
_ Use verbal _
Misses out on o ‘ Provides _
. _ descriptions, tactile Pair verbal
Limited access demonstrations,

alternative ways to

models, and hands- . .
access information

on activities to
convey visual
information.

Instructions with
tactile objects
whenever possible.

to visual visual aids, or

information nonverbal

and enhances

communication. understanding.

May struggle to Teach social skills Helps the student

: . : s . ; : Encourage peer
Social Interpret facial explicitly, use role- navigate social
. ; : : . . , awareness and
Interaction expressions, playing, and provide situations and _ :
—_—— . : - inclusion through
difficulties gestures, or visual clear verbal build positive - :
. _ _ disability education.
social cues. feedback. relationships.

Provide access to Facilitates Allow extra time for

assistive technology participation in written tasks or

Struggles to produce

Difficulty with _ _ like Braille written alternative
_ written work using _
written tasks . notetakers, speech- assignments and methods for
traditional methods. _
to-text software, or fosters demonstrating
dictation tools. Independence. knowledge.

Gradually introduce
new environments
with clear verbal
explanations and
tactile exploration.

Experiences anxiety
or disorientation
when encountering

Builds confidence
and reduces
anxiety in

Pair the student
with a peer buddy
during transitions
or new experiences.

Overwhelmed
In new
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unfamiliar spaces. unfamiliar settings.

Offer frequent
breaks, adjust
lighting, and reduce

Tires quickly when
completing tasks that
require visual focus,

Prevents
overexertion and
helps maintain

Consider using non-

, visual alternatives
Fatigue from

_ like audiobooks or
visual tasks _ the amount of _
such as reading or _ , focus throughout tactile tools to
required visual _ _
screen work. the day. reduce visual strain.

work.
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Practical Tips for Educators

1. Use Multi-Sensory Teaching Methods: Incorporate auditory, tactile, and kinesthetic
learning techniques to support understanding.

2. Prepare Accessible Materials: Plan ahead to ensure all instructional materials are
available in accessible formats, such as Braille, large print, or digital text.

3. Encourage Independence: Teach self-advocacy skills, such as how to request

assistance or accommodations when needed.
4. Promote Inclusion: Educate peers about visual impairments to foster understanding

and create an inclusive classroom environment.
5. Collaborate with Specialists: Work with vision specialists, mobility instructors, and
assistive technology experts to meet the student’s needs effectively.

Example Scenario

Meet Ethan: Ethan 1s a 14-year-old student with severe visual impairment. He
struggles to read standard print and often feels left out during lessons that rely
heavily on visuals, such as diagrams or maps.

What Worked: Ethan’s teacher provided large-print textbooks, tactile maps,
and used verbal descriptions during lessons. She also paired Ethan with a peer
buddy to assist with group activities. These accommodations allowed Ethan to
access the same content as his peers and feel more included in the classroom.

Additional Resources

e Websites:
o National Federation of the Blind: www.nfb.org
o American Printing House for the Blind (APH): www.aph.org

e Books:
o Making It Work: Educating the Blind and Visually Impaired by Carol
Castellano.
o When You Have a Visually Impaired Student in Your Classroom by Susan
Spungin.
e Tools:

o Braille notetakers, screen readers (e.g., JAWS), and magnification tools.
o Tactile learning materials, such as raised-line maps or diagrams.



Conclusion

Supporting students with disabilities requires understanding, compassion, and a
commitment to inclusion. The 13 disabilities recognized under the Individuals
with Disabilities Education Act (IDEA) represent a diverse range of challenges,
each requiring unique strategies and accommodations. By equipping yourself with
knowledge about these disabilities, you can create a classroom environment where
every student feels valued and supported.

Key Takeaways:

e Every Student is Unique: No two students, even within the same disability category,
will have identical needs. Tailored support is essential.

e Collaboration is Key: Working closely with families, specialists, and other educators
ensures comprehensive support for students.

e Inclusion Benefits Everyone: A classroom that embraces diversity fosters empathy,
respect, and a sense of belonging for all students.

e Celebrate Strengths: Focus on what students can do, not just their challenges.
Highlight their strengths and achievements to build confidence and motivation.

Empowering Educators and Students

As an educator, you have the power to make a profound difference in the lives of
your students. By implementing the strategies outlined 1n this guide, you can:

e Foster independence and self-advocacy in students with disabilities.
e Build a classroom community that values diversity and inclusion.
e Equip students with the skills they need to succeed academically, socially, and

emotionally.

Looking Ahead

Education 1s an evolving field, and new research and technologies continue to
expand our understanding of how to best support students with disabilities. Stay
informed, keep an open mind, and remain committed to lifelong learning as an
educator. Together, we can ensure that all students, regardless of their abilities,
have access to the tools, resources, and opportunities they need to thrive.
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